INTERVENTION PROPOSAL

Jade Gellard

Specialist Technician — Learning & Teaching

BA Fashion Contour



POSITIONALITY

White British Neurodivergent Female.

Deep rooted belief in ‘Universal design for learning’.

Graduate of BA Fashion Contour 2016.

Specialist Technician on the same course 2021 onwards.



Presenter
Presentation Notes
For full transparency – I am a white British Neurodivergent cis woman. 

My Positionality and experiences has significantly impacted how I have approached my intervention.  For accountability, I wanted to acknowledge this to explain how it has shaped my research.

I have a strong sense of justice, and through the PG cert I've discovered the ‘Universal design for learning’ designed by DON GLASS ANNE MEYER & DAVID H.ROSE. This has greatly inspired my intervention. 

As a Specialist Technician – Learning and Teaching on the BA Fashion Contour course, I deliver technical workshops to first- and second-year students, who arrive with a wide range of sewing abilities.



‘TO BE EFFECTIVE IN A MORE INCLUSIVE, MORE
DEMANDING TEACHING ENVIRONMENT, ARTS EDUCATORS
WILL HAVE TO BE MORE RESPONSIVE TO INDIVIDUAL
DIFFERENCES BY RECOGNIZING THE VARIATION IN
DIFFICULTIES THAT THEIR STUDENTS WILL HAVE AND
ADDRESSING THEM IN PRODUCTIVE WAYS’

GLASS, MAYER, ROSE (2012, P.104)

Glass, D. Meyer, A. and Rose, D. (2012) Universal design for learning in the classroom: practical applications. New York: Guilford Press.



Presenter
Presentation Notes
I passionately work towards ensuring that every student has the same chance of success. Inclusive teaching means recognising that students face different challenges and adapting our approach to meet those needs. In arts education, that might involve rethinking how we deliver content or support learning through scaffolding. It’s about equity, not exception.  


PROPOSAL:
ENHANCING TECHNICAL HANDOUTS

Workshop enhancing material is inconsistent:

« Qutdated.

* Doesn’t align with current sewing methods.

» Unclear abbreviations or use of language.

This affects students' ability to engage with self directed learning.



Presenter
Presentation Notes
I’m proposing an intervention to improve the technical handouts that support workshop learning. Right now, the materials are inconsistent—some are outdated, some don’t align with current methods, and others use unclear abbreviations or language. This lack of cohesion affects students’ ability to engage with self-directed learning, particularly those who need to revisit content due to absence, processing needs, or sensory sensitivities. 

I have identifies barriers to learning such pace of technical demonstrations and inconsistency in supporting materials.  By designing a template for handout for workshop demonstrations, I am embedding inclusive practice into a core aspect of the learning experience.



FINDINGS FROM EXPERIENCE

They do not engage with the scaffolding material. (Handouts).

They ask what the abbreviations are.

Students often ask for further explanation regarding instruction.

They cannot visualise the sewing instruction.



Presenter
Presentation Notes
I've been teaching sewing workshops for four years, and each year students consistently struggle with the handouts. The instructions are too dense, and many don’t engage with them at all. When students miss class, the handouts don’t provide enough clarity for independent catch-up, so they rely on repeated explanations during studio time. This suggests our scaffolding materials aren’t supporting self-directed learning as effectively as they should.


BA (Hons) Fashion Contour

Year Two - Stretch Body Workshop

Stretch support underwired body- order of assembly - 28/05/20 Balcony bra wire - M$20- 195mm

« Abbreviations with no glossary.

16mm Fold-over elastic - 1cm allowed at start & finish

Zigzag stitch: - Length - 2.0. Width - 2.5

Cup
L] L]
1. With W/S together, pin & edge stitch nylon Bottom cup to Lycra Bottom cup, with Nylon side on top. [} |\| ‘ 7 l 1 g d
2. 0.5s/a — With r/sides together, L/st join Bottom cup to lace top cup, matching notches. O Sua ul es *
3. Press seam towards Bottom cup.
4. Twin-needle 8mm tape to over bust seam, with seam facing downwards & 2 rows stitching on lower cup.

5. Nylon Strap : - Cut 2 x (15mm width x 19cm)

6. 0.5 - st join nylon straps to apex of cup.
. .
Tape Wire seam of cup - Cut tape 2 x (7mm width x 21.1) e Whlte paper (Opthn for yellOW) o
7. Mark centre of tape & cup wire seam. Pin tape to WS of cup, from CF to u/arm, matching centres. L/st in centre of
tape.

Tape Overbust seam — 8mm folded tape

C.F. Panel . .

7. With W/S together & Powernet uppermost, edge-stitch C.F Powernet panel to C.F Lycra panel ° IndUStIy language W]-th eXpeCtatlon On Student to kn OW.
Leg lace

8. 0.6 s/a - With R/S together, 4-Thread o/lock lace to side front Lycra panel, matching nips.
9. With seam facing upwards, edge-stitch next to seam on Lycra.

CB Seam . . .

10, 0.6 s/a - With R/S together, 4-Thread o/lock CB seams together. ¢ Compl eX methOdS Wlth llttle eXplanatlon °
Gusset

11. 0.5 s/a - Using 3 thread o/lock, bag out back gusset seams matching centre nips. (Can edge stitch together first if

easier)
Turn through to R/side & edge-stitch gusset edges together.

Elntcste logs 16mmfod-ove latic * Delivery in workshop does not always align with handout.

Front legs - Cut elastic 2 x 15.5cm. Back legs & Gusset - Cut elastic 2 x 32cm.
12. Leave 1cm each end. Zigzag attach elastics to front & back legs.

Side front & C.F panel

. . . L] . .
13. Edge-stitch join CF panel to side front with Powernet uppermost. Match notches. 14. 0.6 s/a — Then 4 thread o/l ° |\ | 1 h d 1 d 1
together. L/st secure ends. Edge-stitch seams which face towards side. Press. Ot ln lne Wlt yS eXla gU]- e lnes °


Presenter
Presentation Notes
The handouts are not currently providing the scaffolding students need to independently complete their sample work, which is key to their assessment. 
We expect the student body to understand industry standard terms and abbreviations, without offering them a chance to embed the knowledge with the use of a glossary.
There are no visuals, and complex methods are explained in one sentence. 
As the technician, delivering the workshops, I find it hard to follow and understand, how can I expect my students to be able to use the handout for independent study?

Through delivering sessions, supporting students in supervised studio time, and speaking with them directly, it’s clear that some—particularly those with learning differences—struggle to keep up during fast-paced demonstrations. While some ask for help, others don’t always feel comfortable doing so, which can lead to stress, disengagement, or reluctance to return and complete their samples.


2024/25 o
Declared Disability, 30%

No Declared Disability, 70%

2024/25

o Declared Disability, 70% —

—— Mental Health, 6%

T Spacific Learing Difficulty, 13%

17— Sensory, medical ar ical impasrment, 0%
\- Socaal or comm ugnmmpuimepm. Lo

" Other or mubtiple impairments, 11%


Presenter
Presentation Notes
According to dashboard data, 30% of these students have a declared disability. Of these, 13% report a specific learning difficulty, and 11% report other or multiple impairments. 
This data does not take into account International students, or students who have chosen to not declare, or have had a diagnosis part way through their degree. I argue that the percentage of students with disability is actually higher than the data suggests. 


WHEN STUDENTS SHOULD REQUEST
THIS KIND OF SUPPORT, SOME OF THEM
DO NOT USE IT BECAUSE THEY DO NOT

WANT TO REVEAL THEIR DISABILITY

(GERRARD AND SHURVILLE 2007; MCANDREW, FARROW, AND COOPER
2012)

Gerrard, C. and S. Shurville. 2007. “Virtual Learning Environments: Enhancing the Learning Experience for Students with Disabilities.” Campus-Wide Information Systems 24 (3): 199-206.
https://doi.org/10.1108/10650740710762239.

McAndrew, Patrick, Robert Farrow, and Martyn Cooper. 2012. “Adapting Online Learning Resources for All: Planning for Professionalism in Accessibility.” Research in Learning Technology 20 (4): 345-61.
https://doi.org/10.3402/rlt.v20i0.18699.

Reyes, J.I., Meneses, |. and Melian, E., 2022. A systematic review of academic interventions for students with disabilities in online higher education. European Journal of Special Needs Education, 37(4), pp.569-586.


Presenter
Presentation Notes
Even when support exists, some students avoid using it because they don’t want to disclose their disability. Inaccessible or inconsistent handouts can disproportionately affect those with processing differences or sensory sensitivities, even if we’re unaware of their needs. By providing clear, accessible materials to all students in advance, in line with Universal Design for Learning, we remove the burden of disclosure and create a more inclusive learning space. It’s a small shift that supports everyone, without singling anyone out.

https://doi.org/10.3402/rlt.v20i0.18699

GATHERING DATA TO SUPPORT

Anonymous survey.

Focus group.

Collaborate with students.

Test and gain feedback — to then improve.



Presenter
Presentation Notes
I will consult with students on what they find useful in a handout and use their feedback to shape the final format. The aim is to support all learners—improving confidence, independence, and inclusivity in technical making.


THE PLAN

Clear, simplified language and a glossary of key terms.
Step-by-step instructions in manageable stages.
Annotated drawings and photographs.

QR codes linking to short videos of complex techniques.

Following dyslexia style guidelines.

Dyslexia Style Guide 2023



Presenter
Presentation Notes
Providing that the feedback from students warrants these changes , I believe that by incorporating these changes into the handouts, it will help to make learning more accessible for all students, but especially for those those with additional needs. Clear language and glossaries reduce cognitive load, while step-by-step instructions help students process tasks at their own pace. Annotated visuals and linked videos offer multiple ways to engage with the same content. I will also be referring to the Dyslexia style guide, and following their guidance on best handout practice. 


https://cdn.bdadyslexia.org.uk/uploads/documents/Advice/style-guide/BDA-Style-Guide-2023.pdf?v=1680514568

CONCERNS

End of term — student engagement.

Workload - additional to summer prep work.

Create template for full team to follow -teams digital competency.

Overcomplicating the handouts.



Presenter
Presentation Notes
While updating handouts is important for accessibility, I’m mindful of the practical challenges. I am asking for students to engage with my research outside of term time.  It adds to my summer prep workload, my highest priority currently.  I can't do this project by myself – I will develop a template for the BA Fashion Contour / BA Fashion Sportswear (our sister course), but I need to be mindful of my team, with varying digital skills. I’m also conscious that overcomplicated handouts can impact clarity.. The goal is to improve inclusion without creating unnecessary barriers for staff or students.


Order of Assembly

Symbol key:
[T

— h@;@s
Right side of fabric Wrong side of fabric  Press / Iron Cut / Trim Zipper foot CutLine Bir
_____ R m— \AM/\VM Previous StitCh
_____ N VWWWA

Lockstitch Hes— _
Overlock One Step Zig Zag Current Stich

Cutting instructions:
-Use sharp scissors /rotary blade with a cutting mat underneath.

Cutting on the BIAS

Grain Line

Grain Line

Grain Line

Grain Line

< SELVEDGE - "self-finished" edge of a piece of fabric - the grain line follows this.



Presenter
Presentation Notes
As a starting point, I’ve created a few examples of what I think we should be including on the hand outs – A clear guide for how to cut the pattern pieces, something that we embed into our workshops, students cut their own samples out as part of their learning and development regarding grain lines, and a small diagram guide to sit alongside the new order of assembly. 
I hope to gain feedback from the students in the questionnaire, and from there work to improve my initial ideas. 


THANKYOU AND QUESTIONS?




	Intervention proposal
	Positionality
	‘To be effective in a more inclusive, more demanding teaching environment, arts educators will have to be more responsive to individual differences by recognizing the variation in difficulties that their students will have and addressing them in productive ways’ �Glass, Mayer, Rose (2012, p.104)
	PROPOSAL:�Enhancing technical handouts
	Findings from experience
	Slide Number 6
	Slide Number 7
	when students should request this kind of support, some of them do not use it because they do not want to reveal their disability (Gerrard and Shurville 2007; McAndrew, Farrow, and Cooper 2012) 
	Gathering data to support
	The plan
	concerns
	Slide Number 12
	Thankyou and questions?

